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3

Section 2
Rationale
St. John’s School Behaviour Plan reinforces our belief in providing an education within a secure, safe and
just environment in which every member of the school community has the right to learn, to be heard and
to be respected. We believe that, just as academic skills are taught, so too should behavioural skills.
Inappropriate behavior requires explicit teaching together with management strategies rather than
castigation or punishment just as mistakes in academic learning require explicit teaching and strategic
support.

Learning and Behaviour Statement
At St John’s School we are committed to implementing a Positive Behaviour Support approach to the
teaching and management of student behaviour. This means that we: use DATA to track progress and
identify areas for intervention; use school wide EXPECTATIONS and RULES in specific settings to EXPLICITLY
TEACH appropriate behaviour; use a POSITIVE INCENTIVE program to encourage appropriate behaviour
and use EFFECTIVE CONSEQUENCES to discourage inappropriate behaviour.
Our school community has identified the following school rules to teach and promote our high standards
of responsible behaviour:
 Respect Others
 Think Safe, Feel Safe
 Listen and Learn
 Look after Our School
The Learning Dispositions most employed in this plan are being: Self-managing, Resilient, and
Coachable.
Our school expectations have been agreed upon and endorsed by all staff and our school
community.

Values and Belief Statement
At St John’s we believe that:

 The values that underpin our school rules are: Respect, Responsibility, Compassion, and Service. In
addition to these our teaching and day to day interactions reflect the gospel values of justice,
fairness, kindness, acceptance, consideration, and cooperation.
 Students need to be empowered with the skills, knowledge, values and attitudes that enable
them to successfully belong and participate in all facets of society
 It is important to encourage people to make responsible choices about their relationships and
behaviour
 Each student needs to have a clear understanding of rights and associated responsibilities
 Consequences of inappropriate actions need to be reasonable and consistent
 Positive behaviour is to be affirmed and recognised wherever possible
 Every child has the right to learn without Interference, and teachers have the right to teach
without disruption
 A well maintained and resourced environment is conducive to learning.
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Processes for facilitating standards of positive behaviour and responding to
unacceptable behaviour
St John’s School uses a three-tiered approach to facilitating standards of positive behaviour and
responding to unacceptable behaviour, through the provision of universal, targeted and intensive supports
which are further defined below.

UNIVERSAL BEHAVIOUR SUPPORT
St John’s School implements the following proactive and preventative processes and strategies to support
student behaviour:
 Ongoing implementation of the KidsMatter program through the coordination team where members
meet regularly to review current practice with the provision of information to staff and parents, and
support to others in sharing successful practices
 Comprehensive induction programs are delivered to new students at enrolment as well as all new and
relief staff
 Explicit teaching of expectations
 Universal incentive program (Positive House Points Shield)
 Development of specific policies to address:
 The Use of ICT Devices at School
 Procedures for Preventing and Responding to Incidents of Bullying

TARGETED BEHAVIOUR SUPPORT
St John’s School implements the following processes and strategies to respond to students demonstrating
higher than average rates of problem behaviour:
 Use of behavioural data to accurately identify students requiring targeted support
 In-school referral process for teachers seeking assistance to support students with targeted-level needs
 Team approach to supporting students on targeted support programs
 Use of data-based criteria for evaluation and exit from targeted support program
 Making adjustments as required to address individual students’ needs (e.g. curriculum modifications,
possible social skills programs, adult monitoring)

INTENSIVE BEHAVIOUR SUPPORT
St John’s School implements the following processes and strategies to respond to chronic problem
behaviour:
 Individual support profiles developed for students with high behavioural needs, enabling staff to make
the necessary adjustments to support these students consistently across all classroom and nonclassroom settings.
 In-school referral process for teachers seeking assistance to support students with intensive-level needs
 Use of behaviour data to accurately identify students requiring individualised support
 Use of functional behaviour analysis process to investigate patterns of behaviour
 Flexible and or alternative learning options
 Use of district, regional and state behaviour support options (e.g. CASEA, KidsMatter, Austin Health and
Larmenier School)
 Liaison with external agencies as required
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Section 3
Rules in Context
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Minor Infractions
Minor Infractions are to be managed in the situation by the staff member or teacher. While it is not necessary to input all Minor Infractions into the
behaviour data base on Sentral it is important, once a pattern of minor infractions emerges, to record on the data base due to the possible escalation to
Major Infraction.

Infraction
Inappropriate Language

Defiance/disrespect

Definition
Non-threatening, non-directed verbal or gestural messages used within conversation that include
swearing, name calling, or use of words in an inappropriate way
Refusal to follow classroom or school rules or staff directions, talking back and/or socially rude
interactions

Disruption

Intentional behaviour causing an interruption in class or activity. Disruption may include loud talk, noise
with materials or body parts, or getting out of seats repeatedly or at inappropriate times

Rough play

Non-threatening physical interactions

Regular Strategy
Classroom/General
Step 1: Remind
Step 2: Formal Advice
Step 3: Think Time (Area
negotiated)
Step 4: Time Out (Make It Right
Sheet completed in neighbouring
class)
Playground:

Not Sharing

Hording school resources and not allowing others to use these, being deliberately selective about who
can and cannot use personal resources thus causing upset

Step 1: Remind
Step 2: Formal Advice

Lying

Student delivers message that is untrue and or deliberately violates rules

Step 3: Think Time (Ledge at
bottom of student entry ramp)

Wasting Learning Time

Activities that cause learning time to be lost such as taking too long at the toilets or drink taps during
class time, or not lining up on time

Step 4: Time Out (Make It Right
Sheet to be completed in Staff
Room)

Major Infractions
Consequences usually given and managed by the Principal or Deputy Principal, as such all major infractions must be referred to the office.

Infraction

Definition

Abusive/Inappropriate Interactions
with Peers and Adults

Threatening verbal or gestural interactions with peers or staff that are directed toward someone including swearing, name calling,
racial abuse or use of words or gestures in an inappropriate way

Fighting/Physical Aggression

Actions involving serious physical contact where injury may occur (e.g., hitting, punching, hitting with objects, kicking, hair pulling,
scratching, etc.)

Physical Assault on School
Personnel

Intentional aggressive actions (e.g., hitting, kicking, throwing objects at, pushing, etc) directed at school personnel

Inappropriate Sexual Contact

Consensual physical contact between students that is sexual in nature (including “dacking”).

Harassment

Student delivers disrespectful messages (electronically, verbally, or gesturally) to another person that includes threats,
intimidation, obscene gestures, pictures, or written notes. Disrespectful messages include negative comments based on race,
ethnicity, disability, religion, gender, age, national origin, and or sexual orientation.

Deliberate Disruption / Defiance

Behaviour causing an interruption in a class, building or playground activity where the student is not responsive to repeated
directions. Disruption includes sustained loud talk, yelling, or sc reaming; noise with materials or body parts; roughhousing;
sustained out of seat behaviour; verbal refusal to comply with repeated instruction.

Property Misuse

Unauthorised and inappropriate use of school property and that belonging to other students or to teachers, including technology
(e.g., downloading of software, sites, pictures, etc; changing computer settings; or providing personal information to web sites).

Property Damage / Vandalism

Student participates in an activity that results in substantial destruction or disfigurement of school property or the property of
neighbours, teachers or other students.

Forgery/Theft

Student is in possession of, having passed on, or has been responsible for removing a possession or has used identifying
information from another person.

Possession of a Dangerous
Weapon

Student is in possession of knives or guns (real or look alike), or other objects readily capable of causing bodily harm, or creating
the impression (as in the case of a fake gun or grenade) of causing bodily harm

Continued Minor Offences

Student exhibits continued minor offences with no regard for consequences

Seriously violating rights of others

Any activity that causes serious breaches safety guidelines, set physical boundaries or impacts on the dignity and mental health of
others
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Explicit Teaching
Teachers are required to have explicit teaching sessions (approx. 15-20 minutes, 2-3 times each week) to
teach each focus. Teachers are encouraged to use their professional skills to present each focus in an
interesting and challenging manner.

Sample Overview for Term #
Week

Focus

1

All four rules – one to be covered each day so the children have a
general understanding of each expectation. The use of a Y Chart is
suggested as a way to introduce them your classes.

2

Respect Others – In all settings and in classrooms specifically

3

Respect Others – On the playground and in toilets

4

Listen and Learn – In all settings and in classrooms specifically

5

Respect Others – In transition areas and when visiting other classes

6

Think Safe Feel Safe – In all settings and on the playground

7

Look After Our School – In all settings and in classrooms specifically

8

All four rules – When eating

9

Look After Our School – On the playground and in toilets

10

Listen and Learn – In transition areas and when visiting other classes

Incentive Program
The following school wide Incentive Program is expected to increase the percentage of children identified
in the Green Zone of the Behaviour triangle, while decreasing the numbers of students identified in the
Yellow and Red zones.

Type 1:
DOJO AWARDS – ‘Free and Frequent’ – to be used everyday

 Children are to be given Dojo points for on task and expected behaviours in the classroom and on the
playground
 The child’s record is to be changed by the class teacher, other staff awarding points need to advise the
class teacher of the points given and the reason for this
 The class teacher will negotiate a suitable reward either with the class or with individual students for
nominated point values

Type 2:
WEEKLY AWARD RECIPIENTS – Intermittent – awarded weekly

 Teachers are to select one student from their class who has exhibited positive behaviours, attitudes and
academic gains.
 Students must be of an excellent standard and should be easily recognised by their class group for their
achievement.
 Record student’s achievement as a positive incident on Sentral
 Awards must be completed by the teacher ready for presentation at Assembly on Friday mornings
 All award winners will receive a Principal’s award sticker in addition to their certificate
 Award winners’ names will be shared with the school community through the school’s website.

Type 3:
BEHAVIOUR LEVELS – Long Term
PURPLE
Indicators:
The student is self-managing and is able to independently demonstrate appropriate behaviours in all
school contexts on a consistent basis. Supporting indicators might include:
 Consistently follows the rule
 Self manages independently in all contexts
 Influences the group in a positive way
 No removal from classroom or playground
 No Think Time required
 Independently manages their behaviour most of the time.
 Needs reminder but not consequence, can correct their behaviour once they’ve been reminded.
Support Strategies:
 Positive reinforcement of appropriate behaviour
 Reminder of school and class expectations provided generally to the class or at assembly

GREEN
Indicators:
The student usually demonstrates appropriate behaviours both in the classroom and the school
playground but may need a reminder. Supporting indicators might include:
 Self manages independently in most contexts
 Positive influence on immediate social group
 No removal from classroom or playground
 Formal Warnings limited to 1-3 over a term
 Think Times limited to 1-3 over a term
Support Strategies:
 Reminder of school and class expectations
 Classroom management strategies

YELLOW
Indicators:
The student demonstrates behaviours that are considered inconsistent. Intervention is often required in
the classroom and playground. Supporting indicators might include:
 3 or more time outs, office referrals, buddy classes or lunch time detentions across the term
 Needs to follow a clearly defined behaviour management plan
Support Strategies:
 Intervention from Principal/Deputy Principal
 Referral to School Counsellor
 Individualised Behaviour Plan and associated Support Group meetings
 Regular data collection updated on Sentral
 Environmental modifications
 Educational adjustments to optimize learning
 Referral to Student Well-being Support Group
 Regular monitoring

RED
Indicators:
The student regularly demonstrates unacceptable behaviours that frequently require intervention from
administration, support staff, home and outside agencies. Supporting indicators might include:
 4 or more time outs, office referrals, buddy classes or lunch time withdrawals across a week
 Needs to follow a clearly defined behaviour management plan
 Personal or small group playground or class time supervision is required on a regular basis
 Required to be sent home
 Suspensions
Support Strategies:
 Intervention from Principal/Deputy Principal
 Referral to School Counsellor or outside agency
 Individualised Behaviour Plan and associated Support Group meetings between parents and school
personnel
 Environmental modifications
 Educational adjustments and curriculum modifications to optimize learning
 Restricted play
 Exclusion from selected classroom activities
 Referral to Student Well-being Support Group
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Specific classroom management strategies
Regular data collection updated on Sentral
Referral to external agencies
Daily monitoring
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Section 4
Behaviour Management Strategies
The recognition of Positive Behaviours is the main tool used at St John’s to build a positive school
environment where expected behaviours are the norm. These Positive Behaviours need to be actively and
regularly taught just as any other aspect of the curriculum must. There will always be a need, however, for
strategies to respond to inappropriate behaviour and attitudes as they arise. These strategies must be
implemented calmly and compassionately with an emphasis on an educational or learning process rather
than a process of punishment. In implementing these strategies with children we teach them
accountability for their actions and choices, protect the rights of other children, and provide the support
they need as developing individuals. The various levels of support generally reflect the needs of individual
students. In most cases, support for a student demonstrating inappropriate behaviours is usually managed
through consultation with the child’s teachers, a member of the administration team (Principal, Deputy
Principal) and, depending on the circumstance, the child’s parents/caregivers. In cases where a student
demonstrates severe inappropriate behaviours, as soon as practical, a meeting will be called involving
parents/caregivers, administration representative and/or teacher/s. The following strategies may be
implemented in the event of a Major Incident:








Restorative discussions
Apology – verbal or written
Restitution
Reflective writing
Restricted play
Letter or email to parents
Parent meeting









Individual Behaviour Plan
Behaviour Management Contract
Involvement of support staff
Suspension
Exclusion
Negotiated Transfer
Expulsion

At St John’s School we do not endorse the following strategies:
 Writing of lines or copying of texts
 Keeping back after school

In line with State Government legislation and the spirit of the SWPBS approach corporal
punishment of any kind is unacceptable and must not be employed.

SUSPENSION
If out-of-school suspension is judged appropriate by the school, it is recommended that it be for the
shortest time necessary. At least one day prior to the day on which the suspension is to commence, the
school ought notify the student’s parent(s)/guardian(s), if possible by verbal communication initially and
by confirmation in writing. The communication ought to include the reason for the suspension, the
purpose of the suspension, and the date(s) on which the suspension will occur.
It is also recommended that the parent(s)/guardian(s) be offered the opportunity to participate in a
meeting to consider these and other related matters, including:
 The legal and pastoral responsibilities of the parent(s)/guardian(s) during the time of suspension
 The school’s responsibility for providing learning material during the time of suspension
 The process of settling back into the school environment, and how this is to be facilitated
 Arrangements for monitoring the student’s progress following his/her return to school.

If an initial verbal contact with the parent(s)/guardian(s) is not possible, it may be necessary to ask the
student to take the written notice home to them as their first notification. This decision rests with the
school authority, taking into account the age of the student, legal requirements, duty of care, and other
relevant circumstances.
The CEOM expects that a student shall not be suspended for a total of more than nine school days in any
one school year.

EXCLUSION & EXPULSION
It is an expectation of the CEOM that expulsion of a student from a Catholic school in the Archdiocese of
Melbourne will not occur except in the most serious of circumstances, and when the following conditions
all apply:
• The student has engaged in wrongful behaviour of a serious nature (see definition above), and
• The school’s other processes for addressing such behaviours have been applied and not been
successful, and
• The welfare and safety of others in the school community, or the need to maintain order and protect
the rights of others, make it necessary that the student no longer be present in that school community.
Only the principal has the authority to expel a student. The CEOM expects that, prior to confirming an
expulsion, the principal will:
• Explain clearly to the student and the student’s parent(s)/guardian(s) the reason(s) for the intended
expulsion, and provide them with an opportunity to speak on behalf of the student
• In parish or regional schools, provide to the parish priest / canonical administrator as appropriate,
formal written notification of the intended expulsion and the reasons for it and seek endorsement. In
addition, provide to the Executive Director of Catholic Education formal written notification of the
intended expulsion, and the reasons for it, and request that the Executive Director endorse the principal's
decision
• In Congregation-owned schools, follow the required endorsement processes of that body.
Should the decision to expel the student be confirmed, the principal must ensure that the expulsion is
formally recorded in the school's files, and provide to the parent(s)/guardian(s) of the expelled student a
formal Notice of Expulsion. When possible, this notice is to be issued before or on the day the expulsion is
to commence, and if that is not possible then as soon after that as possible. This notice needs to include:
• The reason(s) for the expulsion
• The commencement date of the expulsion
• Details of the Review and/or Appeal processes available*
*Natural justice must apply, and consequently there ought be available in every school a formally
authorised process by which parent(s)/guardian(s) of an expelled student, and in some circumstances the
expelled student himself/herself, may have the expulsion decision reviewed and/or appealed.
Process for Review of an Expulsion Decision
The parent(s)/guardian(s) of a student expelled from a Catholic school may, within five school days (in
exceptional circumstances, ten school days) of receipt of the notice of expulsion, formally request of the
principal that the decision be reviewed. If the student is living independently from their
parent(s)/guardian(s), the student also has this right. The request must be in writing unless that is not
possible, and must state the grounds on which the Review is being sought, whether the student and
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parent(s)/guardian(s) wish to be heard in person, and if they wish to be accompanied at the Review by
another person – such a person to be named, and not acting for fee or reward.
Valid grounds for requesting a Review are that:
• Proper procedures were not followed by the school in matters related to the expulsion decision, and/or
that
• The full details of the case were not considered at the time (additional details to be provided), and/or
that
• The decision was too severe, and/or that
• The decision was unjust.
An Expulsion Review Panel, convened by the principal, will hold the review, within five school days if
possible. Membership of the panel will be the principal as non-voting chair and three persons nominated
by the principal, who were not involved in the original decision and who have school leadership
responsibility. The panel will consider the details of the case and, after giving the student and
parent(s)/guardian(s) the opportunity to be heard on the grounds of review, determine by majority vote a
recommendation to the principal as to whether the expulsion should remain or be repealed.
Having considered the recommendation, the principal will make a decision, and within three school days
will formally notify this decision to the person(s) who requested the review, to the Executive Director of
Catholic Education and, if a Congregation-owned school, to the relevant Congregational authority.
Process for Appeal against an Expulsion Review Decision
After the Review Process has been concluded, if the expulsion decision is still in place the
parent(s)/guardian(s) may appeal against that decision. The parent(s)/guardian(s) may, within five school
days (in exceptional circumstances, ten school days) of receipt of the Review decision, lodge a formal
Appeal. When a student is living independently from their parent(s)/guardian(s), the student also has the
right of appeal.
Valid grounds for requesting an Appeal are that
• Proper procedures were not followed in the Review process, and/or that
• The decision to continue the expulsion was unjust.
The Appeal must be in writing to the Executive Director of Catholic Education or, in the case of
Congregation-owned school, to the relevant designated Congregational authority. Upon receipt of an
Appeal notice, this authority will appoint an officer to investigate the Appeal. When the investigation has
been completed, the Officer will deliver their findings to the Executive Director of Catholic Education or
Congregational authority, who will formally notify the principal and the person(s) who made the Appeal. If
the grounds on which the Appeal was made are found to be true, the expulsion must be repealed.
Otherwise, the expulsion will remain.
Following receipt of these findings, the principal will formally notify all parties to the Appeal as to whether
the expulsion decision remains or is repealed, and the reason(s) for the decision. This decision will be final,
and is not subject to further Review or Appeal within the Catholic Education system.
CECV POLICY 2.26
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Emergency Responses to Critical Incidents
It is important that all staff have a consistent understanding of how to respond to emergency situations or
critical incidents involving severe problem behaviour. This consistency ensures that appropriate actions
are taken to ensure that both students and staff are kept safe.
An emergency situation or critical incident is defined as an occurrence that is sudden, urgent and usually
unexpected or an occasion requiring immediate action. Severe problem behaviour is defined as behaviour
of such intensity, frequency or duration that the physical safety of the student or others is likely to be
placed in serious jeopardy.
All staff should be aware of the following strategies should an emergency situation arise:

BASIC DEFUSING STRATEGIES

 Avoid escalating the problem behaviour
Avoid shouting, cornering the student, moving into the student’s space, touching or grabbing the
student, sudden responses, sarcasm, becoming defensive, communicating anger and frustration
through body language.
 Maintain calmness, respect and detachment
Model the behaviour you want students to adopt, stay calm and controlled, use a serious measured
tone, choose your language carefully, avoid humiliating the student, be matter-of-fact and avoid
responding emotionally.
 Approach the student in a non-threatening manner
Move slowly and deliberately toward the problem situation, speak privately to the student/s where
possible, speak calmly and respectfully, minimise body language, keep a reasonable distance, establish
eye level position, be brief, stay with the agenda, acknowledge cooperation, withdraw if the situation
escalates.
 Follow through
If the student starts displaying the appropriate behaviour, briefly acknowledge their choice and redirect other students’ attention towards their usual work/activity. If the student continues with the
problem behaviour, then remind him/her of the expected school behaviour and identify consequences
of continued unacceptable behaviour.
 Debrief
Help the student to identify the sequence of events that led to the unacceptable behaviour, pinpoint
decision moments during the sequence of events, evaluate decisions made and identify acceptable
decision options for future situations.

PHYSICAL INTERVENTION
Staff may make legitimate use of physical intervention if all non-physical interventions have been
exhausted and a student is:
 Physically assaulting another student or staff member;
 Posing an immediate danger to him/herself or to others.
Appropriate physical intervention may be used to ensure that the school’s duty of care to protect students
and staff from foreseeable risks of injury is met. The use of physical intervention is only considered
appropriate where the immediate safety of others is threatened and the strategy is used to prevent injury.
Physical intervention can involve coming between students, blocking a student’s path, leading a student by
the hand/arm, shepherding a student by placing a hand in the centre of the upper back, removing
potentially dangerous objects and, in extreme situations, using more forceful restraint.
17

It is important that all staff understand:
 Physical intervention cannot be used as a form of punishment;
 Physical intervention must not be used when a less severe response can effectively resolve the situation;
and
 The underlying function of the behaviour being exhibited by the child.
Unless student safety and well-being is clearly threatened physical intervention is not to be used as a
response to:
 Property destruction;
 School disruption;
 Verbal threats; and
 Leaving a classroom or the school.
Any physical intervention made must:
 Be reasonable in the particular circumstances;
 Be in proportion to the circumstances of the incident;
 Always be the minimum force needed to achieve the desired result; and
 Take into account the age, stature, dis/ability, understanding and gender of the student.

RECORD KEEPING
Each instance involving the use of physical intervention must be formally documented on Sentral.

Consideration of Individual Circumstances
Through our curriculum, interpersonal relationships and organisational practices, St John’s School uses
strategies that take into account the different abilities, skills and life experiences of students. A range of
significant factors are considered when choosing responses to student behaviour, including context,
emotional well-being, culture, gender, race, socioeconomic situation and impairment, all of which can
influence the way in which students act and react to adult responses.
Consequences for breaking the rules or breaching the school’s rules and expectations vary according to a
number of factors which may include:
 Age of the child
 Previous behaviour record
 Severity of the incident
 Amount of reliable evidence
 Degree of provocation
 Intent of the action
 Honesty and perceived level of genuine remorse
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Section 5
Related Policies and Procedures














Anti-Bullying Statement (Children)
Anti-Bully Policy (Staff and Visitors) In development
Privacy Policy
Complaints & Grievance Resolution Policy
Restraint Of Student Policy
Sexual Harassment Policy
Information And Communication Technologies Policy and related documents
Health and Safety Policy and related procedures
Students Running Away From School Policy
Excursion And Incursion Policy
School Uniform List
Emergency Management Manual
Pastoral Care of Students in Catholic Schools (CEOM Policy 2.26)
(http://www.ceomelb.catholic.edu.au/publications-policies/policy/policy-2.26-pastoral-care-ofstudents-in-catholic-schools/)
 Guidelines for Student Behaviour Management (from CEOM Policy 2.26)
(http://www.ceomelb.catholic.edu.au/publications-policies/contentPubPolicies.aspx?id=4602)

Some Related Resources

 National Safe Schools Framework (updated 2011)
(http://docs.education.gov.au/system/files/doc/other/national_safe_schools_framework.pdf)
 National Framework for Values Education in Australian Schools
(www.valueseducation.edu.au)
 Bullying. No Way!
(www.bullyingnoway.com.au)
 KidsMatter
(https://www.kidsmatter.edu.au/primary/resources-schools)
 Building Respectful and Safe Schools: a resource for school communities
(https://www.eduweb.vic.gov.au/edulibrary/public/stuman/wellbeing/respectfulsafe.pdf)
 Positive Behaviour Interventions and Support
(https://www.pbis.org/)
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Section 6
1.
Student Welfare Support Group
The Student Welfare Support Group provides a coordinated and supportive structure for teachers,
students and parents. It provides a forum for collaborative decision-making with regard to children with
specific needs as well as general teacher support.
ROLE OF THE GROUP
 Meet regularly to discuss issues to students referred to the group
 Convene a meeting as soon as possible following a serious offence
 Identify strategies to assist students experiencing difficulties in academic, behavioural, social and
emotional development
 Ensure that the child, parents and teacher receive the appropriate support from within and outside the
school
 Keep accurate records of all meetings.
COMPOSITION OF THE GROUP
 Principal or Deputy Principal, Well-being Leader
 Teacher of the referred students
 Specialist personnel as required e.g. Learning Support Officer (LSO), School Counsellor, Additional
Needs Leader etc.
 Subsequent meetings of the Student Welfare Group will include the parent.
Procedure for Referral

If a teacher is concerned about a particular student or if a student is experiencing difficulty
with behaviour management, they can request that a meeting be convened by discussing the matter
with the coordinator of the group and completing a referral form which can be obtained from the
Well-being Leader.
2.
Essential Skills for Classroom Management
The list below is taken from work conducted through the Department of Education and Training
Queensland’s Essential Skills Core Learning Component. This program emphasises teacher’s language, both
verbal and non-verbal to focus students’ attention, as well as the importance of positive teacher–student
relationships developed through the learning process; more information can be sourced at
http://www.leo.eq.edu.au/microskills.htm.
The 10 Essential Strategies for Classroom Management are:
Essential Skill

Description

1. Establishing expectations

Making rules

2. Giving instructions

Telling students what to do

3. Waiting and scanning

Stopping to assess what is happening

4. Cueing with parallel acknowledgment
5. Body language encouraging

Praising a particular student to prompt others
Smiling, nodding, gesturing and moving near

6. Descriptive encouraging

Praise describing behaviour

7. Selective attending

Not obviously reacting to certain behaviours

8. Redirecting to the learning

Prompting on-task behaviour

9. Giving a choice

Describing the student’s options and likely
consequences of their behaviour

10. Following through

Doing what you said you would
20

Appendices
1.
2.
3.
4.

Consequences for Making Unacceptable Choices
Make It Right Sheet Yrs P-2
Make It Right Sheet Yrs 3-6
Draft Behaviour Intervention Plan
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3. Consequences for Making Unacceptable Choices
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4. Make It Right Sheet Years P-2
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5. Make It Right Sheet Years 3-6
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6. Draft Behaviour Intervention Plan
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